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From the Chair of the Board 
Dear Friends and Supporters, 
 
Every year I look forward to writing this letter to our wonderful friends and supporters.  For all of you 
interested in the Conservatory Lab Charter School, this has been another year of growth and marked 
successes.   
  
The year began with the transition to a new leadership team.  Jonathan Rappaport, the new Head of 
School, joined us on August 1st from a career as a music teacher and head of the Music program for all of 
the Worcester Public Schools.  When he walked into the interview for the position a year ago his first 
words were: this is my dream job.   During this very busy year, Jonathan has demonstrated his strong 
leadership abilities and has brought important experience, commitment and insight to his work at CLCS.  
He has spent the year building his team and working with the board of trustees to initiate a balanced 
scorecard approach to strategic planning that will guide the school over the next number of years.  A 
retreat that included trustees, faculty, administration and parents kicked off the process at the end of 
January.  In the next academic year, work will continue on this project.  Our goal is to produce a working 
document defining our measures of success and bringing transparency and timeliness to the question of 
whether the school is meeting explicitly stated and agreed upon goals.   
 
In addition to the change in leadership, I like to think of this last year as beginning and ending in Jordan 
Hall at the New England Conservatory.  In October, a group of world-renowned artists including Frederica 
von Stade, Chris Brubeck, Rachel Luxon, Taylor Eigisti and Ben Zander donated a concert on behalf of 
the school.  They came because they believe in the school and in its mission.  The New England 
Conservatory of Music supported CLCS by allowing the school to use Jordan Hall for the concert and 
Williams and Brown Halls for the dinner beforehand. 
 
People are still coming up to me, ten months later, and talking about what a unique evening it was.   
Magical, some even say.  There was a special chemistry between the artists that night. The juxtaposition 
between the very young and diverse CLCS students who performed during dinner and the older, 
wonderfully gifted members of the NEC Youth Philharmonic Orchestra who performed later brought home 
to us all how the discipline and passion of music can shape young lives in profound ways.  Words weren’t 
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needed to explain why CLCS and its mission have such potential to change young lives and to help many 
different youngsters from many different backgrounds achieve success.   
 
The concert was an extraordinary, sold-out success, and everyone involved deserves our appreciation 
and thanks.  
 
The culmination of the year was another concert at Jordan Hall, this time with every child in the school 
performing for an audience filled with families and friends.  As I watched these children stand up and 
perform, it was clear that our children are developing an uncommon poise and sense of confidence and 
that they take great pride in their musical and performing achievements.  We have found that the children 
at CLCS develop a “taste” for excellence after major performances such as this one.  This becomes a 
strong incentive for them to keep learning, improving, gaining skills, and succeeding.   
 
The performing side is only one side of the story.  Striving for excellence takes many forms at CLCS: 
encouraging musical literacy among our students while deepening and strengthening the integration of 
music into the academic disciplines; improving methods for assessing student progress and tying those 
assessments into improved student instruction and remedial work; increasing parental and family 
involvement; providing meaningful professional development for faculty and staff; improving information 
flow to the board and continuing to build a strong and involved board of trustees.  The continued 
commitment to consider, reflect upon and consistently improve how we do things at CLCS is an important 
value of the CLCS community.  We are committed to making minds sing. 
 
As in years past, I want to thank everyone who has helped make this year such a success.  Each of you 
is making a difference and we couldn’t do it without you.  Thank you. 
 
 
Katharine M. Pell 
Chair, Board of Trustees 

July 22, 2005
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Executive Summary 
The Conservatory Lab Charter School (CLCS) is a public school in the Brighton neighborhood of Boston 
serving, in 2004/05, 132 children in grades K-5 from throughout the city. The school was founded in 1998 
on the premise that music can provide a universal language of learning for all children and hopes to test 
the conclusions of a growing body of research suggesting that enhanced achievement in reading, math, 
science and social studies can be correlated with the study of music and thorough learning of musical 
literacy. Students are selected in a random, open lottery without the expectation for either academic or 
musical ability. Currently, there are about 460 children on the CLCS waiting lists.  
 
The CLCS encourages high levels of achievement across a curriculum that fuses academic subjects and 
social/emotional development with musical studies. Children explore math, science, social studies, and 
language arts through musical projects and lessons. Teachers implement this instruction using the 
fundamental concepts that are shared between music and academic subjects to reinforce learning and to 
build Learning Through Music (LTM) lessons that explore and experiment with the many ways music 
stimulates and increases learning. Processes intrinsic to learning music – listening, questioning, creating, 
performing and reflecting – are used to enhance intellectual curiosity and the love of learning across all 
academic disciplines.  Students study music daily as a core-curricular subject and starting in grade one, 
study violin twice weekly.  Music is infused throughout the day, integral to the school’s culture. 
 
The CLCS is also committed, as a laboratory, to building a Learning Through Music (LTM) curriculum 
model that will be replicable in other schools. The school’s long-term vision is to show how the LTM 
process makes learning relevant to one’s daily life and community; to demonstrate the critical importance 
of daily arts instruction in public education; and to develop Learning Through Music curricular materials 
that other schools can utilize as a model for educational reform. 

Mission Statement 
The CLCS will engage all children by using the Learning Through Music curriculum model to ensure 
every child's academic, artistic, creative, and social/emotional success, as validated by qualitative and 
quantitative measures. 

Learning Through Music 
The CLCS is committed to building an outstanding public elementary school to serve children from the 
City of Boston. The curriculum model at the CLCS has evolved by organizing developmentally-
appropriate learning activities and integrating these activities with music into lesson plans and 
interdisciplinary projects. Curriculum planning includes internally developing curricula for each grade by 
subject area, including music, which are aligned with the Massachusetts Curriculum Frameworks. 
 
Curriculum development is conducted in the context of two primary operating principles. The first consists 
of five learning processes inherent in the study of music which are utilized across all academic subjects. 
These processes are as follows: the ability to listen and make distinctions; to question or formulate and 
investigate significant questions; to create, or invent, multiple solutions to problems; to perform and 
interpret information accurately and fairly; and to reflect and personalize learning by making learning 
relevant to one’s daily life and community.   
 
The second guiding principle involves shared fundamental concepts.  Teachers consciously plan and 
implement lessons that incorporate fundamental concepts shared between music and other disciplines to 
strengthen learning across the curriculum. For example, learning in math and music is enhanced through 
shared fundamental concepts such as patterns, ratios, and measurement. Similarly, interdisciplinary 
lessons between English language arts and music might include such shared concepts as story elements, 
description, and compositional structure, which together reinforce both areas of study. Teachers write 
lesson plans that explicitly name the shared fundamental concepts being explored, reinforcing them for 
the students.  The school is gradually testing and revising a closely-aligned body of lesson plans and 
units that can be implemented and adapted across the school to further support student achievement. 
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The ethos of the school that follows from these core values is one of respect for each other, respect for 
the multiple abilities of children, and a highly supportive environment where standards are high and 
support is given for maximum learning and achievement. Teachers and students alike are expected to be 
learners, and teachers are committed to continuing their own professional development as they 
encourage children to become life-long learners. 
 
Music is not only integrated into academic lessons, but is also taught as a daily, core-curricular subject.  
The school is developing a comprehensive music program, teaching children to sing, move, play 
recorder, read music through solfège, and to compose.  During 2004/05, the school increased the 
emphasis on developing true musical literacy—the ability to read music silently and imagine the sound in 
one’s mind, much in the same way an educated person can read words silently.  A growing body of 
research suggests that multiple literacies reinforce one another.  In other words, children who learn how 
to decode music symbols with ease quite frequently learn to be more fluent readers and to use numbers 
with greater ease.   
 
The CLCS believes that just as music can support academic achievement, music also has a powerful 
impact on social/emotional development. Since every child is required to participate in group violin 
classes, semi-private lessons, and to practice at home, children learn self-discipline and the meaning of 
being part of a group. The simple act of taking a bow together after a performance is a strong lesson in 
support of building community.  Weekly assemblies also give every child opportunities to perform 
frequently, and to develop poise, confidence, and presentation skills. 
 
The CLCS is also committed to building a curriculum model that can be widely disseminated to other 
public schools. Through a comprehensive process of developing this model in close alignment with the 
Massachusetts Curriculum Frameworks, the school is creating materials that are accessible to others and 
which support these statewide curriculum requirements. In 2004/05, the CLCS Head of School, faculty, 
and children presented exemplary practices at the Massachusetts Music Educators Conference, the 
Organization of American Kodály Educators national conference, the MENC National Association for 
Music Education All-Eastern Conference, the Massachusetts Charter School Association Convention, and 
the Early Childhood Music and Movement Association conference. 
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External Assessment & Accountability 
Two forms of external assessment are used at the CLCS: the Massachusetts Comprehensive 
Assessment System (MCAS) and, new for 2004/05, the Diagnostic Reading Assessment (DRA). The 
MCAS is a state-mandated test designed to measure individual student achievement against a state 
standard. The DRA is a nationally-normed assessment used as an internal benchmark of student 
success. 

Massachusetts Comprehensive Assessment System 
The goal for English language arts is that all students will become proficient in the use of the English 
language.  According to our Accountability Plan, this goal will be demonstrated on the Grade 3 MCAS 
reading test by 80% of all students who enter the CLCS in or before September of second grade (the 
“cohort” group) achieving a rating of “Proficient” or higher by 2009.  In addition, using the proficiency 
index, our Grade 3 MCAS index will exceed that of Boston Public School students at the same grade 
level.  As shown in the data display below, we met our goal of exceeding the Boston Public Schools’ 
average scaled scores in both 2001 and 2002. In 2004 we were within one point of the Boston Public 
Schools’ proficiency index (in 2004 the State began using a proficiency index rather than an average 
scaled score). However, despite an initial gain between 2001 and 2002, the number of students scoring 
“Proficient” dropped between 2002 and 2003.  In 2004 a significant percentage of students moved from 
“Warning” into the “Needs Improvement” category (it is important to remember that these scores measure 
the proficiency of totally different groups of students each year.)  In 2005 the number of students scoring 
in the “Proficient” range improved dramatically to seven students.  Six of those students are part of the 
Grade 3 “cohort” group.  Class indicates the total group of students who took the test in a given year, 
regardless of when they started at the CLCS.  This trend is good news for the school, which hopes to 
achieve Adequate Yearly Progress in English language arts for 2005. 

Third Grade MCAS - Reading
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As the data above shows, we exceeded the Boston Public Schools in 2001 and 2002; in 2003 our 
proficiency index was within one point of the Boston Public Schools.  In 2004 our proficiency index 
increased to 70.5%. 
 
An additional goal stated in our accountability plan is that all students who enter the CLCS in or before 
September of the 2nd grade will achieve a rating of “Proficient” or “Advanced” on the 4th grade 
mathematics and English language arts MCAS and that using average scaled scores, the grade 4 scores 
will exceed those of the Boston Public Schools.  As the following data shows, our students are making 
steady improvement in math.  Our “Warning” rate has dropped, while we have seen an increase in the 
“Needs Improvement” category.  In English language arts, we have shown an increase in the percentage 
of students in “Proficient” versus “Warning”.  In 2002, 5% of our children received an “Advanced” or 
“Proficient” in mathematics.  In 2003, 27% of our students received an “Advanced” or “Proficient” score.  
In 2002, 21% of our children received an “Advanced” or “Proficient” in English language arts.  In 2003, 
27% of our students received an “Advanced” or “Proficient” score.  In 2004, 29% of our students received 
an “Advanced” or “Proficient” score for English language arts.  In fact, the CLCS exceeded the state 
target for its composite proficiency index (CPI) easily achieving Adequate Yearly Progress in 
mathematics. 
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In 2003 we exceeded the Boston Public Schools’ proficiency index in English language arts and math by 
a significant amount. 
 
In 2004 the CLCS exceeded the Boston Public Schools’ composite proficiency index. 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In 2004 the CLCS composite proficiency index in mathematics exceeded that of the Boston Public 
Schools and the statewide target. 
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In 2004, the second year the MCAS was given for fifth grade science, the CLCS showed tremendous 
improvement from 2003.  Three children received scores of “Advanced” or “Proficient” in 2004 compared 
to only one child in 2003; two of these children are part of the cohort.  In 2003 eight children received 
scores of “Warning”, in 2004 that number decreased to 4. 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stanford 9 Tests 
Starting with the 2004-2005 school year, the CLCS stopped administering the Stanford 9 achievement 
test.  After careful analysis, it was determined that the areas assessed by the Stanford 9 were not in close 
alignment with the CLCS curricula or the Massachusetts Curriculum Frameworks.  Additionally, because 
the Stanford 9 is a timed test, and the MCAS is not timed, we felt that this assessment was not a good 
match. 

Diagnostic Reading Assessment 
The DRA was instituted in 2004/05 on a trial basis in grades K-3.  For 2005/06, the school will also 
administer the appropriate versions of this assessment in grades 4 and 5.  This assessment was given 
three times during the year (September, February, June) and provided good internal data to help drive 
planning and instruction in reading. 
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Internal Assessments 
The CLCS has developed a series of internal assessments called the Essential Skills Tests (ESTs).  
These are short-term tests designed to give rapid feedback to faculty about the academic achievement of 
their students in order to facilitate lesson planning and instruction.  These assessments test students on 
mathematics, writing, music, and violin skills, and are given from 3 to 5 times during the year, depending 
upon the subject area.  Faculty members meet to grade assessments as a group, and to immediately 
study the data from the assessments to determine trends and areas of weakness. 

Literacy Challenge Program 
The Literacy Challenge Program is designed to identify and increase the literacy skills of those students 
performing in the lowest 10% of the school. In some cases the program also serves as a pre-referral 
process for special education. Classroom teachers refer students to the Literacy Challenge Program. 
Once referred, a team reviews a student by examining his/her Exemplary Work Portfolio and internal 
Essential Skills Tests in English language arts, math, and music. Children are then ranked by need and 
provided with appropriate services in reading, math, and music. Student placement is reviewed every six 
to ten weeks. At the end of each cycle, a child may be phased out of the program because he/she has 
made adequate and appropriate progress, returned for another cycle, or referred to special education.  
 
It is our belief that all students can succeed with early intervention and increased support. One of the 
primary goals of the Literacy Challenge Program is to help all children achieve at grade level. 

No Child Left Behind Report Card 
Please see the attached NCLB report card for more information on student performance at CLCS for 
2004-2005. 

Partnerships 
In 2004/05, the CLCS has maintained existing partnerships and has developed new ones.  First, the long-
standing relationship with the New England Conservatory continued on several levels.  NEC provided its 
facilities for a large fund-raising event with mezzo-soprano Frederica von Stade in October, and again in 
June for the annual CLCS student spring concert.  The NEC Performance Outreach Office provided 
several outstanding performances held at CLCS by NEC student performers.  NEC’s provost, Dr. Robert 
Dodson, personally visited the school.  The two institutions also partnered to sponsor the Kodály Music 
Institute, held each July at NEC, for music teachers and school-age choral students.  This institute has 
been partially funded by the Massachusetts Department of Education content institute funds since 1999. 

The Harvard After-School Initiative provided extensive funding and professional development for the 
CLCS Extended-Day and Late-Day programs for the second year in a row. 

CLCS welcomed visitors from numerous universities and public schools during the year, including the 
Marblehead Public Schools, Boston University School of Music, the Yamaha Music Schools, Boston 
Conservatory, the Massachusetts Cultural Council, Tufts University, Berklee College of Music, Wheelock 
College, and Wheaton College.  Visitors from as far away as Norway and Japan have also come to see 
the CLCS students and curriculum in action. 

Two federal department of education grant opportunities provided CLCS with the incentive to forge 
partnerships with additional institutions, including the Somerville Public Schools, the Cambridge Public 
Schools, the Boston Public Schools, the Longy School of Music, the Massachusetts Cultural Council, and 
the MA Department of Education.  We wish to thank all of our partners for sharing their expertise and 
offering their support to CLCS. 
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Staff & Students 
Staff 
• Total teaching staff:  18 full-time and 5 part-time faculty (equivalent of 2.5 positions) for a total of 20.5; 
18 teachers; 2.5 paraprofessionals; highly qualified: 14 teachers 
• Experience: 153 years combined total all teachers; 52.5 years lead and associate teachers, 47.5 years 
music teachers, and 53 years specialist teachers 
• Student to teacher ratio: 6.4 students:1 teacher 
• CLCS teacher years of service at the CLCS: 54 years combined 
• Turnover at the end of the year: 1 music and 2 lead teachers on maternity leave, 2 lead teachers moved 
out of state, 1.5 paraprofessionals left (.5 became Dean of Students and 1 moved out of state); 1 
specialist position was phased out; 1 associate was promoted to lead teacher; the Assistant Head of 
School left for another position; and the Dean of Students resigned 

Student Information 
•  132 students – grades Kindergarten through 5 (due to the turnover in students during the year, the 

total numbers below add up to 134, not 132) 
•  55 (42%) African American, 41 (31%) Hispanic, 30 (23%) Caucasian, 3 (2%) 

Asian American, 3 (2%) Native American 
•  69 (52%) Female, 63 (48%) Male 
•  82 (62%) qualify for federal free and reduced lunch programs 
•  Special Education: 31 (24%) of total; 10 (8%) 504 
•  Limited English Proficiency: 24 (18%) 
•  Linguistic Minorities: 37 (28%) 

Promotion Policy 
It should be noted that the promotion policy, beginning in September of 2005, has been totally revised 
and strengthened to include higher expectations and will be reported in the 2005/06 Annual Report.  
Promotion from one grade level to the next in 2004/05 depended upon meeting at least three of the 
following factors.   
 
1  Performance on report card of 3.0 (on a 5-point scale) or higher indicating that minimum CLCS 

standards in all academic areas have been met; 
2  Performance on report card of 3.0 or higher indicating that minimum CLCS 

standards in emotional, social, and behavioral development have been met; 
3  Completion of at least 75% of school work, as demonstrated by the student’s portfolio, to show that 

minimum CLCS standards in all academic, art, and music have been met; 
4  Evidence of minimum level performance on all standardized tests (overall average 50th percentile 

plus or minus one stamina or a performance score of 2.0 or higher, “needs improvement” or better on 
MCAS); 

5  Sufficient reading level demonstrated (kindergarten through 2nd grade).  If a student is judged to be 
at risk for meeting promotion requirements, the student’s parents/guardians shall be so notified after 
winter recess. In January or February parents/guardians will have the opportunity to meet with the 
teacher to develop a plan together providing academic support to the student, including, for example, 
in-school tutoring and supplementary homework. 

 
In April, teachers contact the parents/guardians of students who are still or newly at-risk, as judged by 
their portfolio work, tests, and classroom performance.  At that time, parents/guardians are advised that 
the student is still not performing at grade level. The academic support plan will be reviewed (or 
implemented, if the student is newly identified) with the parents/guardians. Every effort to help students 
achieve promotion is made; students who need to repeat a year should only repeat once if possible. 
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In June, a final promotion decision is made after all internal assessments have been administered in May.  
The CLCS Assistant Head of School, in consultation with the student’s teachers, makes the final 
decisions on promotion, with input from academic tutors, specialists, other administrators, and parents. 
They also consider special education modifications for identified special education students. 

Students on Individualized Education or Section 504 Plans 
Students with disabilities are expected to meet promotion and graduation requirements as stated in the 
student’s Individualized Education Plan (IEP) or Section 504 Plan. The Plan will state the expected 
requirements and the school’s academic support plan for meeting promotion goals. It will also describe 
the conditions under which the student will take standardized tests, Essential Skills Tests, and alternative 
classroom tests and will work on assignments. 

Student Turnover Data 
Students who left during year: 3 total 
3 changed schools 
End of year student turnover: 7 total 
5 moved, 2 enrolled in middle school starting in 5th grade 

Suspensions/Expulsions 
In-school: 5; Out-of-school: 44; no expulsions 
 
Number of instructional days:  180 
Number of faculty professional development days (additional to the normal instructional days):  17 
 

Board of Trustees Major Policy Decisions 
In December 2004, the CLCS Board of Trustees voted to consider expanding the school and to submit an 
amendment to the school’s charter stating this interest.  No final decisions have been made regarding the 
timing or nature of the expansion, and the issue is currently under discussion. 
 
The Board of Trustees received no official complaints. 
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2004/05 Applications and Lottery 
Neighborhood  K 1 2 3 4 5 
Allston 3 0 0 1 0 0 
Boston 7 0 2 1 0 0 
Brighton 10 1 2 3 1 1 
Charlestown 1 0 0 0 0 0 
Dorchester 11 18 4 5 3 1 
East Boston 2 0 1 0 0 0 
Hyde Park 5 3 0 0 2 1 
Jamaica Plain 12 0 2 0 1 0 
Kenmore 0 0 0 0 0 0 
Mattapan 7 1 1 1 1 0 
Roslindale 12 1 1 2 0 0 
Roxbury 11 3 5 2 1 0 
South Boston 9 2 0 0 0 0 
West Roxbury 1 0 0 0 0 0 
Grade Totals 91 29 18 15 9 3 
Boston Total 165  
 
Out of Boston 

 

Chelsea 0 0 1 0 0 0 
Chestnut Hill 2 0 0 0 0 0 
Quincy 0 0 0 0 0 1 
Revere 1 0 0 0 0 0 
Boston  
(no proof of 
residence) 

1 0 2 0 0 0 

Out of Boston 
Total 

8  

Sibling 
Applications 

5  

   
GRAND TOTAL 178  
 
Openings for lottery: 22 
Ratio of applications to openings: 20.9:1 
After the lottery, there were 460 students on the wait list: 81 Kindergarten; 143 first grade; 68 second 
grade; 50 third grade; 97 fourth grade; 21 fifth grade 
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Finances 

Balance Sheet 

Assets   
 Cash 336,925 
 Grants and other receivables 873 
 Fixed assets 76,016 
 Total assets 413,814 
Liabilities   
 Accounts payable 18,507 
 Accrued expenses 6,000 
 Accrued payroll 66,949 
 Payroll taxes accrued and withheld 918 
 Temporary advances 50,000 
 Total liabilities 142,374 
Fund Equity   
 Fund balances:  
 Undesignated 271,440 
 Total fund equity 271,440 
 Total liabilities and fund equity 413,814 

** unaudited statement due to Annual Report deadline 
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Financial Statement of Revenue and Expenditures 

Revenue   
 Per pupil income 1,298,628 

 Federal/State meal reimbursement 47,704 

 Medicaid Reimbursement 13,621 

 Federal grants 77,574 

 State grants 121,845 

 Fundraising 249,046 

 Interest earned 186 

 Parent reimbursements (meals etc) 16,213 

 Total Revenue 1,824,817 
   

Expenditures   
 Instructional staff 863,319 

 Administrative staff 373,836 

 Payroll taxes 47,300 

 Benefits 72,710 

 Non-salary compensation 70,453 

 Subtotal – Staff 1,427,618 
   

 Rent/mortgage/utilities 143,904 

 Maintenance 33,265 

 Insurance 7,111 

 Subtotal – Occupancy 184,280 
   

 Classroom materials/supplies 18,718 

 Classroom technology/activities 14,368 

 Music/art equipment & supplies 16,922 

 Subtotal – Educational Materials 50,008 
   

 Business services 18,856 

 Marketing 9,902 

 Staff recruiting 16,450 

 Office supplies/technology 23,864 

 Program and staff development 7,012 

 Food service 72,398 

 Subtotal – Support Services 148,482 
   

 Total Expenditures 1,810,388 

** unaudited statement due to Annual Report deadline 
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Approved Budget FY 06 

Revenue   
 State source 1,421,000 
 Fundraising 375,000 
 Other revenue 140,000 
 Total Revenue 1,936,000 
   
Expenditures   
 Salaries  
 Classroom Teachers 363,000 
 Music Teachers 195,000 
 Specialist Teachers 363,000 
 Administration 421,000 
 Subtotal – Salaries 1,342,000 
 Taxes and Benefits 158,000 
 Total Compensation 1,500,000 
   
 Facilities 216,000 
 Admin Non-Salary 127,000 
 Other 94,000 
 Total Expenditures 1,937,000 
   
 Net Income -1,000 
   



19 

Board of Trustees 
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Search Committee  
Tenure: Oct. 2000  
 
Stephanie B. Perrin  
Head, Walnut Hill School  
Vice-Chairman  
Governance Committee  
Tenure: Sept. 1998  
 
Salvatore J. Vinciguerra  
CEO, Goddard Industries  
Treasurer  
Chair, Finance Committee  
Tenure: Feb. 1999  
 
Betty Allen  
Lecturer, Child Development, Tufts 
University  
Clerk 
Education Committee  
Tenure: Jan. 2004  
 
Molly Booth 
Development Committee 
Search Committee 
Tenure: Dec. 2004 
 
Deborah Beale  
Music Teacher  
Education Committee  
Event Committee  
Tenure: Jan. 2004 – Mar. 2005 
 
Charles Bradley  
Senior Architect, Stull and Lee, Inc.  
Building Committee  
Tenure: Oct. 2003  
 
Cheryl Render Brown  
Assoc. Prof. Early Childhood Education, 
Wheelock College  
Education Committee  
Tenure: Jan. 2004   
 
Mark Churchill  
Dean, Preparatory Division New England 
Conservatory  
Event Committee  
Tenure: Sept. 1998  
 
Anna L. Davol  
Retired physician  
Development Committee  
Education Committee  
Tenure: Jan. 1999  

Robert Grinberg  
Consultant  
Development Committee  
Marketing Committee  
Search Committee  
Tenure: June 2003  
 
Gary Gut  
Co-Chair Development Committee  
Education Committee  
Search Committee  
Tenure: Feb. 2002  
 
Ronald E. Gwiazda  
Educational Consultant  
Education Committee  
Tenure: Sept. 1998  
 
Patricia A. Maddox  
Co-Chair: Development Committee  
Chair: von Stade Event Committee  
Tenure: June 1999 – June 2005 
 
Kim Marshall  
Consultant, New Leaders for New 
Schools  
Education Committee  
Tenure: Oct. 2003  
 
Sharyn Hiter Neble  
Development Committee  
Event Committee  
Finance Committee  
Tenure: April 2001  
 
Robie White  
Financial Consultant  
Finance Committee  
Tenure: Oct. 2003 – June 2005 
 
Jonathan C. Rappaport, ex officio 
Head of School 
 
Larry Scripp, ex officio  
Founder & Director of Research & 
Development  
 
Parent Representatives  
Sue Borges 
Eva Katz 
 
Teacher Representatives  
Beth Henry  
Katherine Hakim  

 

Advisory Board 

Mirella Affron  

Karen Arnold  

Jeanne Bamberger  

Alexander Bernstein 

Lyle Davidson  

Eleanor Duckworth  

Harriet Fulbright  

Martin Gardiner  

Howard Gardner  

Philip Glass  

Susan Grilli  

Roberta Guaspari-Tzavaras  

Roger Harris  

Jackie Jenkins-Scott  

Keith Lockhart  

Yo Yo Ma  

Deborah Meier  

Eric Oddleifson  

Gerald Slavet  

Frederica von Stade  

Benjamin Zander 
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Donors 

Corporations and Foundations 
Barrington Foundation 
Clovelly Charitable Trust 
Harbus Foundation 
Harvard After School Initiative 
Kingsbury Road Foundation 
Nellie Mae Education Foundation 
Rhode Island Foundation 
Stride Rite Corporation 

 

 

Individuals  

$10,000 and Up 
Molly and William Booth 
Wendy Everett 
Gardner Hendrie and Karen 

Johansen 
Anthony and Katharine M. Pell 
Joan Smith 
Joan and Henry Wheeler 

 

$5,000 – 9,999 
Blair and Carol Brown 
Alan and Suzanne Dworsky 
Christopher Fletcher 
Emanuel J. Friedman 
Judith N. Goldberg 
Gary Gut and Patricia Casale 
Susan M. Halby 
Sandy and James Righter 
Andrew and Jody Snider 
George and Lee Sprague 

 

$2,500 – 4,999 
Charles Batchelder 
Mark and Paula Butler 
Barbara and Miguel de Bragança 
Nicholas and Marjorie Greville 
Martin and Deborah Hale 
Mary Kay and Nicholas P. Holder 
Elizabeth and William 

Leatherman 
Sharyn and George Neble 
Frederica Wolfe  

$1,000 – 2,499 
Carol and Carl Acebes 
Nicholas and Nancy Adams 
Deborah and C. Marshall Beale 
Cynthia Boardman 
Arthur Clarke and Susan Sloan 
Ann and John Clarkeson 
Anna and Peter Davol 
John Deshazo and Jake Karger 
M. Dozier Gardner and Margaret 

Dozier 
Carol Johnson 
Holly and C. Bruce Johnstone 
Heather C. and Adam F. Krauss 
Jennifer Kasdon Meyer 
John and Marilyn Keane 
Seth and Beth Klarman 
Jack and Elizabeth Meyer 
Betsy S. Michel 
John and Sally Miller 
Kyra Montagu 
Ann Percival 
Skip Pile and Mary Jane Patrone 
Samuel Plimpton and Wendy Shattuck 
William and Lia Poorvu 
Robert Radloff and Ann Beha 
Doug and Nancy Sharon 
Normand and Judy Reed Smith 
Harry Spence and Robin Ely 
Donald and Jeanne Stanton 
Jack and Anne Vernon 
Salvatore and Grace Vinciguerra 
Michael Ward and Elizabeth Webber 

 

$500 – 999 
David and Amy Abrams 
Jim Anathon and Page Bingham 
Gideon Argov and Alexandra Fuchs 
Jeffrey  and Suzanne Bloomberg 
Brigitte and Standish Bradford 
Anne Burling and Don Pfarrar 
Kevin Callans and Robert Yardley 
Bob Carr and Patricia Annino 
Mark and Marylou Speaker Churchill 
Thomas and Rachel Claflin  

Eugene and Meredith Clapp 
Mr. and Mrs. James McConnell Clark 
William Copacino and Janet Hall 
Joanne E. Crowell 
Wayne Davis and Ann Merrifield 
Joseph Deitch and Robbie Lacritz-Deitch 
Peter Doelger 
John and Cynthia Everets 
Judy and Carl Ferenbach, III 
William and Mary Anne Foley 
Michael and Connie Fulenwider 
Daniel and Maria Gerrity 
Melissa and Jim Gerrity 
Mark and Joyce Goldweitz 
Rosalind Gorin and Matthew Budd 
Robert Grinberg and Debbie Lewis 
Graham and Ann Gund 
Joseph Hammer and Marjorie Hamlen 
Elizabeth Harbison and Aubrey Peterson 
Steven and Jane Hoch 
James and Bess Hughes 
Francis and Elizabeth Hunnewell 
George and Lisa Ireland 
Bill and Kate Jose 
Gordon and Mary Ford Kingsley 
Elizabeth and Abner Kurtin 
Robert and Arrel Linderman 
Marie and Parker Llewellyn 
Jane Manopoli and Robert Patterson 
Jane and Robert James Mayer 
Danna Mauch 
Kevin and Louisa McCall 
Louise and Arthur McGinnes 
Berneda and Louis Meeks 
Frederic and Jay Milder 
Michael and Linda Moody 
David F. Murphy 
John Paolella and Eliot Davis 
Stephanie B. Perrin 
Shirley and Kenneth E. Perry 
Lovett and Ruth Peters 
Harold and Frances Pratt 
Ned Roberts and Susie McIntosh 
Mario Russo and Frank Gilligan 
Mark and Audrey Schuster  
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Donors (continued) 

Janet and Bruce Spitz 
Theodore and Susan Stebbins 
Nick and Beth Steffey 
Patrick and Lynne Sullivan 
James and Lyn Taylor 
Rick Teller and Kathleen Rogers 
James and Maude Terry 
Richard and Clarissa Trant 
Robie White 
Sally and Peter Wilde 

 

$100 – 499 
James and Marilynn Alcott 
Joan K. Alden 
Keith A. Aleo 
Betty Allen 
Rob Barletta 
John and Molly Beard 
Jeannie and Henry Becton, Jr. 
Benjamin and Annabelle Bierbaum 
Linda Cabot Black 
William and Nannette Braucher 
Marjorie Bride 
Cheryl and Leonard Brown 
Susan Cabot 
George and Judy Carmany 
Barbara B. Clemson 
Charles and Deborah Digate 
Gunilla Doremus and Andrea 

Doremus-Cuetara 
E.R. duPont and Clover Nicholas 
Timothy W. Fulham 
Howard Gardner 
Bob and Barbara Glauber 
Susan and Peter Grilli 
Ronald E. Gwiazda 
Signe Haas 
Betsy Hall 
Joseph Hearne and Jan Brett 
Colby Hewitt, Jr. 
William and Lucile Hicks 
Donald and Susan Hill 
Benjamin Hron 
Jonathan S. Lane  

Howard and Frances Jacobson 
Sarah Jolliffe 
Joseph and Sara Junkin 
Muriel Kasdon 
David Larcombe and Sandra Carrillo 
David and Susan Lawrence 
Carla Lynton 
Patricia and David Maddox 
Kim Marshall 
Nancy Maull 
Dave Morochnick 
Geoffrey Nunes 
Megan O'Block 
Tracey and Demetrius Quarles 
Susan M. Richardson 
Robert and Natalie Schlundt 
Thomas and Ann Schwartz 
Warren Schwartz and Sheila Fiekowsky 
Richard and Mary Scott 
Melvin and Cynthia Scovell 
David and Marie Louise Scudder 
Deborah Sinay and Charles Kravetz 
Anne and Thomas Snyder 
Helen Spaulding 
Gordon Vineyard 
James and Roz Weir 
Pam White 
Brigid and Patrick Williams 
Patrick and Elsie Wilmerding 
Katherine Winter 
Mayumi Yoshinari and Susumu Tonegawa 

 

Violin Donors 

Full Size Violins 
Nicholas and Nancy Adams 
Molly and William Booth 
Ann and John Clarkeson 
John and Nancy Curtin 
Charles and Deborah Digate 
John and Cynthia Everets 
Christopher Fletcher 
Mark and Joyce Goldweitz 
Nicholas and Marjorie Greville 
Gary Gut and Patricia Casale  

Frank Ingari and Margaret Sullivan 
John and Marilyn Keane 
Patricia and David Maddox 
Hunter and Helen Marston 
Berneda and Louis Meeks 
Rustom Mehta 
Martin Charles Mihm 
Tracey and Demetrius Quarles 
Jay and Candy Walton 
Michael Ward and Elizabeth Webber 

 

½ Size Violins 
Thomas and Ella Auchincloss 
Alice and William Boardman 
Berry and Christina Brazelton 
Mark and Paula Butler 
Mr. and Mrs. James McConnell Clark 
Joan and Prescott Crocker 
Barbara and Miguel de Bragança 
E.R. Dupont and Clover Nicholas 
Elizabeth Harbison and Aubrey Peterson 
Steven and Jane Hoch 
Eloise and Arthur Hodges 
Gordon and Mary Ford Kingsley 
Deborah Sinay and Charles Kravetz 
Marie and Parker Llewellyn 
Sharyn and George Neble 
James Sloman and Nora Devlin 
Normand and Judy Reed Smith 
Patrick and Lynne Sullivan 

 

¼ Size Violins 
Kevin Callans and Robert Yardley 
Maria Casale 
Anthony and Robyn Coles 
Will and Sandy Dick 
Robert and Alberta Dodson 
Jim Dow and Lucille Zanghi 
Sarah and William Ducas 
Peter and Debby Gates 
Jacqueline Goggin and Bob Hall 
Marie Casale Haviland 
Priscilla Hindmarsh  
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Donors (continued) 

Kathleen and John Kalell 
Saundra Lane 
David and Susan Lawrence 
Elizabeth and William Leatherman 
Peter and Betsy Madsen 
Kevin and Louisa McCall 
Louise and Arthur McGinnes 
Cecily and Alan Morse 
Gerard and Brigitte Moufflet 
Mary Newman and Ted Smith 
John Paolella and Eliot Davis 
Robert Radloff and Ann Beha 
Sandy and Jim Righter 
Warren Schwartz and Sheila 

Fiekowsky 
Dan Stepner and Laura Jeppensen 
Patricia and David Straus 
Tarleton Watkins and Janet Atkins 
Brigid and Patrick Williams 
Margaret Williams and Joe 

DeCelles 
Jonathan and Stephanie Warburg 

 

In-Kind Donors and Others 
Frederica von Stade 
Chris Brubeck 
Rachel Luxon 
Taylor Eigisti 
Benjamin Zander 
Youth Philharmonic Orchestra, 

NEC Preparatory School 
New England Conservatory of 

Music 

Eliot Hotel 
Friedman, Billings, Ramsey Group, 

Inc. 
Gill Fishman Associates 

MAX Ultimate Food 
Telarc International 
Wainwright Bank 
 
Susan Kannenberg 
Carmen Dillon 
Folk Song Society of Greater 

Boston  

 

 

Cloud Foundation 
Vinalia 
 
Robert and Margaret Ackerman 
Anonymous 
Jesse and Pamela Baker 
A.H. Benjamin 
Gail M. Casale 
James and Clemmie Cash 
Albert and Susan Comeau 
Gerda and Margaret Conant 
Daniel Gall and Sara Goldstein Gall 
Kent and Ann Greenawalt 
Lowell and Melodie Gross 
Elizabeth and Melville Hodder 
Benjamin Jaramillo and Wendy Covell 
Eli and Anne Manchester 
Ellen Meyers 
Stephen Riden 
William and Laura Shucart 
Stephen and Carol Silver 
Kristin Spinola 
Alison M. H. Stebbins 
John and Dorothy Thorndike 
Margie J. Topf 
 
Deluca's Market 
BP Trucking 
KNF&T Staffing Resources 
Hickox Williams Architects 
Bartlett Communications 
New England Office Supply 
Tiffany & Co. 
Icon Architecture 
Health Care Dimensions Hospice 
Vienna Waltz Ensemble 
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Thank you, CLCS Family! 
 
The CLCS family of students, parents, faculty, staff, trustees and donors form the heart and soul of our 
school, and each group is essential to the school’s well-being.  The students are the focus of all our 
work, as we provide them with the most enriching and enjoyable education possible.   Parents play an 
important role in helping to organize and run events, such as the successful gala held in October 2004, 
the Winter Concert and the 1st annual Jammin’ June Jamboree held in Franklin Park.  This year, parents 
also participated in the school’s strategic planning retreat and were members of multiple hiring 
committees.  Their input was invaluable, and we sincerely appreciate their support of CLCS.    
 
Each school has a faculty that teaches classes and supervises students.  However, the faculty at CLCS 
is exceptional.  This talented group of educators, musicians, aides, and specialists is truly dedicated to 
the school and to the students they work with, helping them individually each day to learn and grow.  We 
admire and value their hard work and accomplishments.  In support of the faculty and students, staff 
members provide the important infrastructure that keeps the school running smoothly.  Thank you, faculty 
and staff!   
 
The role of the Board of Trustees is critical to CLCS, and we cannot thank the trustees and 
representatives enough for devoting their time, energy and expertise to overseeing and guiding the 
development of our school.  Similarly, it is impossible to express how grateful we are to have donors who 
believe in the school’s mission and help support the students each year.  Together, the individuals, 
corporations, foundations and businesses listed in this report have helped to provide 132 students with a 
full year of rigorous academic training combined with comprehensive musical training that will enable 
them to develop as successful students, musicians and young adults. 
 
Thank you all for being part of the CLCS family! 
 
Volunteers and Visiting Artists 
We want to thank the talented and generous people who took the time to visit CLCS, to perform for the 
students in special assemblies, and to provide important student health screenings.  Thank you very 
much for supporting our students! 
 
Boston Health Commission 
CLCS alumni violin performers:   

Lydia Downard 
Maya Nojechowicz 
Maya Newell 
Ethan Forrest 

Erika Yoshida & the Brighton YMCA’s Capoeira 
Group 

Harvard After-School Partnership 
Kim Marshall 
Massachusetts Eye and Ear Infirmary 
New England School of Optometry 
Pat McClellan, bagpipes  

Tanya Maggi, New England Conservatory 
Outreach Coordinator 

NEC Outreach performers: 
Andrea LeBlanc, flute 
NEC Honors Jazz Ensemble, performing 
klezmer music 
NEC Touring Opera, performing The Magic 
Flute 

Montserrat Torras, music composition & Collage 
New Music for funding her visit 
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CLCS Staff 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Jonathan Rappaport 
Head of School 
 
Catherine Crosley 
Assistant Head of School 
 
Mary Rowe 
Acting Dean of Students 
 
Leigh Creighton 
Director of Development 
 
Rosalie Stone 
Business Manager 
 
Rebecca Johnson 
Executive Assistant 
 
Odalis Fox 
Administrative Assistant 
 
Margaret Moody 
Nurse 
 
Annie Sevelius 
Data Assistant 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Music K-2 
Katherine Hakim 
 
Music 3-5 
Megan Errgong-Weider 
 
Violin 
Masami Stampf 
Jeanine Tiemeyer 
Deborah Greenebaum 
 

Kindergarten 
Kelly Timmons 
Janice Wood 
 
First Grade 
Althea Dias 
Beth Henry 
 
Second Grade 
Margaret Dunn 
 
Third Grade 
Ivy Wagner 
 
Fourth Grade 
Sara Hazel 
 
Grade Five 
Linda Wilson 
 
Computer Lab 
Don Schechter 
 
Physical Education 
Veronica Ramsey 
 
Reading Specialist 
Kelly Tulisiak 
 
Math Specialist 
Solen Artug 
 
ESL 
Sasha Yin 
 
Special Education 
Jennifer Cohen, Coordinator 
Erika Yoshida, Teacher 
Noreen Marden, Paraprofessional 
Rachel Gertz, Paraprofessional 
Annie Sevelius, Paraprofessional 
 
Psychologist 
Susan Baceski 
 
Social Worker 
Craig Keefe 
 
Speech and Language Pathologist 
Kristin Mansfield 
 
Occupational Therapist 
Kathleen Dienel 
 
Extended Day Coordinator 
Michael Nurse 
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25 Arlington Street 
Brighton, MA 02135 
phone 617-254-8904 

fax 617-254-8909 
office@conservatorylab.org 
www.conservatorylab.org 


